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* Course books these days

* Teacher attitudes towards course books
*Some drawbacks

* Approaches to mediating them

* Practical examples of getting material off
the page

[any

N

*Which of these metaphors for course
books reflect you view? Why?

-recipe  -springboard - straightjacket
-supermarket - survival kit

-crutch - compass - holy book

* Trained to use them as little as possible
* Taught 25/ 30 hours a week

w

IS

+ Often don‘t meet learners’ needs
+Don’t work in many contexts > NZ
*Sometimes aren’t very communicative

* Occasionally include dubious language
rules

*lalways use them ...
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*lalways use them ...
but with a skeptical eye.

“ .. course books are the main teaching
resource used by many of the world’s
English teachers. The extent of English
teaching worldwide could probably not be
sustained without the support of many
kinds of text books and their ancillaries ..."

- Richards 2014

~
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* Stronger student-centred focus
*More emphasis on speaking

*More logical sequencing of activities
*More appealing design

*Wider range of ancillary resources
available

"I have seen no convincing evidence that a
global course book has facilitated durable
language acquisition. But to be fair, | have
seen no convincing evidence that a global
course book has ever not facilitated
durable language acquisition.”

-Tomlinson 2016

o

Favorable Attitude

‘Textoooks support

Inexperienced

oppressive
Straitackets that

‘Skeptical Attitude

*More often than not they have a central
place in English language programmes

*In many institutions they are the syllabus
* Provide consistency for students

* Provide support for teachers, particularly
those with little experience




Boil-in-the-bag teaching

Set task = students do task (heads down)
-> check in pairs = feedback
- next task ... etc.

... and at some stage students will do a
little bit of speaking.

Vocabulary and Speaking Employment
Il a Workin pairs. Which of these phrases do you know? Chack
new phrases in [TZTIETERE p1a1

b Writa five sentences about your job now, or the job you'd like:
to have in the future. Use phrases from 1a.

Inmy job now, | havedon't have
I lke to have (a ob with)
© Work in pairs. Gompare your ideas. How many are the same?

Listening and Speaking

A 2 Lookat photos A-C. Who is: a paramedic? an interpreter?
afootball referee?
b Work in pairs. Which phrases from 1a are true for each job,
do you think?

Bl 2 Match sentences 1-3 to the photos A-C.
11 had to study a ot and do on-the-job training for three years.

But | didn't have to pay for it - the govemment did.

2 Youdon't but you have to doa
3 You usually have to have a degree in languages.

b X 28 Listen and check.

i HELP WITH GRAMMAR

* have to/had to: positive and negative
[Ed 2 Match the phrases in bold in 3a to

> these meanings.

i a Thisis necessary.

b Thisis not necessary.

$ ¢ Thiswas necessary in the past.

. d Thiswasn't necessary in the past.

b Fillin the gaps with have to, don't have
* to, has to and doesn't have to. Which verb

* form follows have to?

: posmve

° I¥ouWerThey doacourse.
© Hesshe doa course.

I NEGATIVE

° I/YouWerThey pay for it

D Helshe_ payforit.

* ¢ How dowe make the Past Simple
© positive and negative forms of have to?
° d Checkin [EIIIITERR pia2.

i HELP WITH LISTENING have to and have

129 Liston and notce the iference between
v 1o and have n hess semtances.

You e o /heta leam 130 pages of e,
2 Nowiravo /s 20 v
© 3 You don'thaveto /hette/ go'o cologe.
* b [EETR 2 Listen and write the semtences you har.
© Yourwi hear cach sentonce twice.
1@ o I Listen and practise.

You dvoto /st aba spécil ciurs.

Read about Bami'strining. Fil i the gaps with the
have to

You!_con' have to_{not) goto coleg, bt you
*raieio_do

the good decisons | make, ooy the bad ones.

+Staging is clear and logical
* Tasks are provided

*Plenty of opportunity for student-centred
interaction

but...

the lesson may not get off the page
without some teacher intervention.
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Vocabulary and Speaking Employment
‘a Work in pairs. Which of these phrases do you know? Check
now i 3.

phrasesin o

[ iritiariritioditng

P ———

koo e o it

© Workin pairs. Compare your ideas. How many are the same?

Vocabulary and Speaking Employment

K 2 Workin pair. Which of theso phrases do you know? Check
new phrases in [IZITEIIESS pi31.

agoodsilary  frendy oblcagues _my own dfice
longbdays @ goodbdss b sscurty acompany cir
flexible working hours  opportunities for travel
opportuntes or prométon _ halday pay  ick pay
onthe-ob tranng ot o espansbilty

b yourjob now,

to have in the future. Use phrases from 1a.

Inmy job now, | have/don't have.

14l ke to have (a job with)

@ Workin pairs. Compare your ideas. How many are the same?

Vocabulary and Speaking Employment
a Workin pairs. Which of these phrases do you know? Check
new a1,

phrases i [ETTTTEY ot

b Wit job now, or the job you's
to have in the future. Use phrases from 1a.
Inmyjob now, 1 have/don't ave

1d ke to havo @ajob wit)

© Workin pairs. Compare your ideas. How many are the same?

Dogme

* .. take the view that language is an
emergent phenomenon, and that the
learning of it is a jointly constructed and
socially motivated process ... then the
argument for coursebooks starts to look a
bit thin.”

Meddings & Thornbury 2003

Dogme

+ Classroom discourse and learning starts
with students’ own lives

+Shared construction of knowledge

* Teachers responds to learners’ needs as
they emerge

* Good opportunity to re-think
methodology

+Students and teachers placed at the
centre of classroom activity

but
*Risk of introducing its own prescription

+ Can prove challenging in some teaching
and learning contexts




* Curriculum and institutional restraints
may limit a teacher’s ability to adapt
materials

* Teachers may have little choice in the
materials they work with

+ Adaptations are made on the basis of the
learner group you are working with

Adaptation of materials - Addition

* Extemporisation: spontaneous response
to a learning opportunity

* Extension: adding and supplementing
material

* Exploitation: exploiting what's there in a
slightly different way

McGrath 2016

* Exploitation — using what's in your course
book in a slightly different way

+" ... the creative use of what's already
there...”

*“Whereas extension involves quantitative
change, exploitation represents a
qualitative change ..."

McGrath 2016

Getting material off the page involves
exploiting course book activities in a
different way.

Teachers use:

*their experience to critically evaluate
course book material

+their creativity to make it more lively and
more communicative.

IHLISTENING AND SPEAKING

2 (3 Look at the different ways of learning and answer
the questions.
« roading abouta opic « ina classroom wilh a teacher
vitha teacher

HE'  WELCOME VISITOR €

[T Community,

« groupwork. « stuying on your own
« onine or wih an app

1 Wnat difront ways have you oxparioncod?

2 Aro thera any other ways you can think of?

3 Which ways do you preer

b @B Listen to Janina and Roberta talking about online
Iearning. Who is worried about online learning? Why?

(O Listen again. Are the sentences true (T) or false (F)?
rect the fase sentences.

gﬂ

TELL US ABOUT YOU ...

Hallo, everyons. My nam's Janina and

Janina neds o have excallent T skl fo he course.

L o o

Birmingham. ‘s a great course and 'm

StudentA

Read the instructions and write answers to the
questions in jtalics. Speak to Student B who has
already done an online course.

You are planning to study university courses next
year.

One of the courses you really want to do is online.
What is the topic of the course?

You're not sure you want to do a course online.
There are some things you're not sure about.
What do you want to know about online studying?
You're not sure if your IT skills are good enough.
Why not?




*Students do role play

- Gist task — similarities and differences
between students’ version and the audio

* Detailed comprehension task
*Students repeat role play

* Put students in small groups of three or four students and write
the following criteria on the board:
- v | already know this.
« % | didn’t know this
« 3 This is interesting / surprising.
A I'm don't like this idea.
* 2 I'm not sure what this means.

- Students read for about a minute. As they read, they make notes
next to the information in line with the board criteria.

- Tell students to stop reading and one student in the group
comments on something in the text using the board criteria and
the group discusses it. Students take turns being the first to
comment.

« Continue in this way until the reading is complete and then do
feedback by asking the whole class for examples from the criteria
on the board.

© HELP WITH GRAMMAR Present Perfect for
 lfe experiences (1): positive and negative

a Look at these sentences. Than choose the
Comect verd fom n the ks,

Present Perfect | H's done alol of werk
forr

 Wo uso the Presant Porfect/Past Simplo for
‘oxperionces that happanad soms time befors now.
Wo dor'tknow or dorftsay when they happaned.
© Wo uso the Prasent Prfact/Past Simplotwe say.
‘xactly when something appenac.
b Fillin the gaps for the Prosent Perfeot with
hasn.

Vyoumarthey + (=havwo) 1 past partcipo
Posshali + (- hes) + past partciple
NeGATVE

ouwssthey

. + past participls
barshai + + past particple

+ partciples of reguiar
verbs? Is there a rule for past participles of
rreguiar verbs?

d Gheck in IR pes.

* Ask students to look at the text (reading or listening)
that the grammar came from. Students underline more
examples.

* Put students in small groups of three or four students
and ask them to think of questions that can ask you
about the form of the grammar point.

+ On the board, give students some question starters, for
example:

+ What's the correct order for ...?
* Which verb changes when ... ?
* Is this example correct?

EAUSEFUL LANGUAGE Asking for
travel information

0 ITED Put the conversation in the correct order.
Then listen and check.

A
[] S0, at 5:15. And i t a direct bus?

] Great: Thanks for your hel

[ what time's the next bus to Cambidge?
[ excuse me.

] 0K, and which bus stop Is t?

B

] The next bus leaves in 20 minues.
] 5 5top 7, near the tcke ffice.
] No prbiem.

] Yes? How can 1 eig?

0 Mo, you change ot Birmingham.

& B Practise the conversation in 4d with a
partner. Take turns to be the station official
and the passenger. Change the times, kind of
transport and the platforms / bus stops.

A: Excuse me.

B:Yes? How can | help?

A: What time’s the next bus to Cambridge?
B: The next bus leaves in 20 minutes.

A: So, at 5.15. And is it a direct bus?

B: No, you change at Birmingham.

A: OK, and which bus stop is it?

B: It's stop 7, near the ticket office.

A: Great! Thanks for your help.

B: No problem.
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A: Excuse

B:Yes? How / help?

A:/time [ next bus / Cambridge?
B:The next /leaves/20/.
A:/5.15.And / direct /?

B: No/ change / Birmingham.

A: OK / bus stop /?

B:/7/ticket office.

A: Great! Thanks / help.

B:/ problem.

* Point to the first two prompt exchanges on the board and

elicit the complete expression.

- Don't write up the full version and don't let students write

down what you are drilling.

* Give a clear oral model with a natural rhythm and stress and

do choral and individual drilling of these two examples.

* You can also do open pairs — nominate a Student A and a

Student B and they say the exchange in open class.

- Do the same with the next two exchanges then students

practise the dialogue so far in pairs — they take both parts.

- Continue in this vein (elicit — model - drill - pairs practice) for

the remainder of the dialogue. Whenever students practise
in pairs, they start at the beginning of the dialogue.

* Provide a communicative focus
* Get students talking more

* Get students up and moving — vary the
interaction

* Provide a problem-solving, task element to
an activity

*Include a game / competition element

* Allow students to explore language and ask
questions

*Be alert to the language students produce
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